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39. Sahrqang. Oftober 1904. Yo. 10. 


Horace Mann, der Vater does dffentliden Freijduljyitems 
in den BVereinigten Staaten. 
(Cin Beitrag sur Gefdicdte der Staatsjdulen in Amerifa.) 


(2. Fortjebung.) 
ILI. 


Das erjte Jahr feiner AUmtstatigfeit benuste Mann dagu, den Staat, 
oft auf eigene Roften, zu durdhreifen und durd feine Vortrage, jonder- 
lid auf den County-Verjammlungen, auf das Vol€ einguwirfen. Bald 
waren fleinere, bald gripere Sujammenfiinfte, vor denen er auftrat. 
Stet3 aber war er darauf bedadht, an die einflubreiden Leute 3u fommen 
und fonderlid) das Stadt-,,Schulfomitee” gu bearbeiten. Das damalige 
Sytem der Schulbeauffidhtiqung beftand namlid darin, dak einem Ausjdhuf 
von Drei, jech3 oder neun Leuten, die in der town meeting, oder in Stadten 
durd) dffentliche Wbftimmung erwahlt worden waren, ohne geniigende Ver- 
giitung die Beauffidtiqung der Schulen iibertragen war. Yedes town war 
in verfdhiedene Dijtrifte geteilt, von denen jeder fein Sdhulwefen unabhangig 
und niemandem verantwortlid vermaltete. Bejtreben ging nun 
Dahin, das ganze jo jehr verzettelte und verfahrene Diftriftsjdhulwejen zu 
einem einheitliden Syftem gu vereinigen und unter die Wufficht des Staats 
gu bringen, dem er die Leitung und Beauffidtiqung aller Sculen nad 
einheitlidem Mufter iiberwiejen wifjen wollte. Um fid und die Leute auf 
die Vefpredhhung der vorhandenen VBediirfnifje und der anguftrebenden Refor- 
men vorzubereiten, feste Mann eine Reihe von Fragen fiir die Shulfomiteen 
auf, die er Dann im ganjzen Staate girfulteren lies. Cx hatte dabei die Wb- 
Gnformation und WAuffdliifje iiber folde Puntte zu erlangen, die er 


fiir die widhtigften bielt. Wus den Antworten und Vorfdhlagen, die er auf- 


feine Fragen erbielt, ftellte er Dann das Material fiir feine offentliden Bor- 


trage zufammen. Die befonderen Bediirfniffe der eingelnen Schulen in. 
jedem County wurden auf diefe Weife nicht nur ihm jelber flax, fondern er: 
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290 Horace Mann. 


fonnte aud) in jedem Fall feine Zubdrer darauf aufmerffam maden und 
deren Yntereffe fiir die vorliegenden Fragen erweden. 

Manns Anfpraden bet folden Sdulverfammlungen waren ftet3 flar, 
dDurdhdadht und padend. Gie verfeblten felten ihren Bwed, der darin be- 
ftand, ,,den Verftand 3u itberzeugen und dadurd das Herz 3u gewinnen’. 
Ciner, der vielen diefer Vortrage beigewohnt hat, fdjreibt: ,,.Wie Mr. Mann 
jelber von der grofen Sache, die er vertrat, villig erqriffen war, fo verfeblte 
er aud) felten, andern von jeiner Begeifterung mitguteilen. Die guten Friidte 
feiner Beftrebungen fann man daber auch heute nod fehen und merfen.” 

Sieben diefer Vortrige find auf befonderen Befdhluk der Staata- 
{chulbehorde 1840 in einem Separatbande verdffentlidt worden. Qn ihnen 
werden die folgenden Themata behandelt: 1. Mittel und Biele der Volfs- 
erziehung. 2. Befondere Vorbildung eine Vorbedingung fiir das Lehrer: 
amt. 3. Die Notwendigheit der Sdhulbildung in einem republifanifden 
Staatswefen. 4. Was Gott tut und was er dem Menjden bei dem Wert 
der Erziehung zu tun iiberlapt. 5. Cine hiftorijhe Darjtellung von Er- 
ziehung, die ihre Wiirde und ihre Herabwiirdigung zeigt. 6. Uber Diftritta- 
jchul-Bibliothefen. 7. Uber Ziidhtigung in der Schule. 

Sm Vorwort zu diefem Bande fdreibt Mann: ,,Wabhrend der erften 
fiinf Sabre nad) Cinridtung der Staatsfdhulbehorde wurde in jedem 
County des Staats jahrlid eine Schulverfjammlung gebalten, in manden 
der groferen Counties gwet und mehr. Der Sefretar madte jabrlid feine 
Rundreife durd den Staat und war bei allen diefen Verjammlungen 
gegen. Die erften fiinf diefer Anfpraden wurden vor folden bejonderen 
Bujammentiinften gehalten. Der Vortrag itber 
wurde veranlagt durd) den gropen Mangel an Biidern, die man den Kindern 
in Die Hande geben fonnte. Er wurde vor Lehrerverjammlungen, Lyceen 2c. 
in verfdhiedenen Teilen des Staats gebalten. Jahre 1839 veranftalteten 
mehrere Freunde der Schuljace in Bofton eine Reihe von Vortragen fiir 
Lehrerinnen, und der Vortrag iiber ,Biidtigung in der Schule’ war einer 
aus diefer Reihe.” 

Mandmal hatte fid) gu diefen Vortragen eine grofe Verjammlung ein- 
gefunden; oft verbielt man fic) aber auch auffallend gleidgiltig und abs 
Iehnend dagegen. So Hiren wir Mann Elagen: wiirde ebenfo ver- 
geblich verjucen, auf diefes Gemeinwejen Cindrud gu maden, wie Gibraltar 
mit meiner Fauft eingujdhlagen.” Cin andermal jdreibt er: ,, Die Finfternis 
in jener Stadt ift fo grop, dab fie das Licht auslofdt, ehe e3 hineinfommt.” 
— foiittelte den Dred jenes Orts von meinen Fiifen.” eine 
Stadt, in der er einen traurigen Samstag und Sonntag verlebt hatte, 
fdreibt er: ,, wurde in ihren Raufladen betrogen, in ihren Gafthaufern 
befpieen und in ihren Rirden verdammt.” Gin andermal lefen wir: ,,Wenn 
id) nicht gegen Ungerechtigteit, Bosheit und Entftelung gefeit ware, wiirde 
id) die Sache in Vergweiflung aufgeben.” 
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Horace Mann. 991 
Mann lies fid) aber an feinem Vorhaben nicht irre maden. Nach feiner 
Uberzeugung war ,,die Voltsfdule die gropte Entdedung, die je von Mten- 
fcen worden”. Seine Begeifterung fiir allgemeine 
ihn mit einer folch eindringliden und vielfach unwiderftebliden Bered- 
famfeit auftreten, dak er feine Gegner, wenn er fie aud) nidjt immer iiber- 
zeugte, fo dod) zum Schweigen bracdhte und feine Zubdrer binrif. Bald 
fanden fic) aud einflupreiche Freunde und Gonner, die jeine Veftrebungen 
unterftiigten. Politifer und Staatsmanner, wie John O. Adams, Daniel 
Webjter, Gouverneur Cow. Cverett, Winthrop, Channing; Prediger, wie 
Dr. Geo. Putnam und Caleb Stetjon; Sdulmanner, wie Henry Barnard, 
Page, Dwight und Stowe, traten auf feine Seite. 

Bugleidh madhte fid) aber auch die Oppofition in edt puritanifdem 
Geifte geltend. Mann hatte mit jeinem Programm fiir ein Staatsjyftem 
von Freifdulen in ein Wefpenneft geftocen, und nidt nur Leute, die aus 
Gleidgiiltigteit oder aus felbftfiidtigen Griinden an dem Hergebrachten feft- 
hielten, fondern aud) die ftreng Rirdlidgefinnten traten gegen ihn auf. Wuf 
der einen Seite wurde ihm Safularifation (Verweltlidung der Schulen), 
auf der andern Seite Cinfiihrung von Seftenreligion vorgeworfen. Wie 
weit beide Vorwiirfe berechtigt waren, das fonnen wir hier nidt naber unter- 
fucden. Gang unberedhtigqt waren fie nicht, weil auf der einen Seite Mann 
die Volfserziehung gang dem Staat iibergeben wiffen wollte, und weil auf 
der andern Seite diefe vom Staat geleiteten Volfsfdulen dod) nod) nad feiner 
Meinung Schulen fein follten. echter Umerifaner fonnte 
Mann die beiden Gebiete, Staat und Kirde, nidt fauberlid) auseinander- 
halten. Die Bibel follte in den Staat3fdhulen qebraudt und eine befenntnis- 
lofe Religion in ihnen gelehrt werden. So riihmte er aud jpater, dak e3 
im ganjzen Staate feine dffentlide Schule gabe, in der die Bibel nicht ge- 
braudt wiirde. — 

Dod) wird Zeit, dah wir und das gweite Mittel anfehen, defjen 
fidh unjer Reformator bediente, um feine Grundfage und Anfidten unter 
das Volf bringen. C3 war dies das ‘Common School Journal’’, das 
Mann 1838 auf feine eigenen Koften herauszugeben begonnen hatte. Bei 
der Redaftion diefer halbmonatliden Zeitidrift wurde er von mehreren ge- 
fdidten und eifrigen Mitarbeitern unterftiigt. Die Wufgabe, die er fic) in 
diefer Beitidhrift geftellt hatte, war nad) feiner eigenen WUngabe die, ,,zur 
Befferung der und anderer Crziehungsmittel beigutragen; viel- 
mehr Wiffen gu verbreiten, als zu enthillen, das, was einigen be- 
fannt jei, fo viel als moglid, allen befannt zu geben’. Diejes Journal 
hat er zehn Sabre lang redigiert und ihm hat er mit von feinen beften Ge- 
danfen und Ausfpriiden iiber Lehrmethoden und Erziehungswefen einver- 
leibt. 2118 er im Sabre 1848 die Redaftion niederlegte, fchrieb er Folgendes : 

a8 Journal trat vor das Publifum mehr als ein Verhangnis denn 
als etwas Begehrtes. trat ins Leben, nicht weil man es wollte, 
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dern weil man es braudte. Objdon die Publifation erft zehn Sabre alt 
ift, fo ift Dod) ihr Wlter im Vergleich) mit irgendeinem andern Journal, das 
hierzulande Dem Erziehungswefen widmet, ein patriardalijdhes. Cins, 
das District School Journal in Albany, das etwa zwei Jahre nad diefem 
gegriindet wurde, ijt nod) am Leben, da es dDurd) die Freigebigkeit des Staats 
gropgezogen worden ijt. Die zahlreichen andern aber, die nadhber ange- 
fangen wurden, find traurige Erinnerungen an des Lebens RKiirze. Cinige 
find fdjon in der Geburt geftorben, weil fie nidt lebensfahig waren, feine 
Organe gu leben Hatten; andere aber, und zwar die bet weitem gropte Zabl, 
find an der etfigen Luft zugrunde gegangen — an der Kalte der Welt, in die 
fie hineingeboren waren. Mégen die Uberlebenden nod) lange leben, um 
den hodften Lohn gu ernten — den Lohn des Wobhltuns —, und migen 
ihre lesten Tage ihre beften werden.” 

Das Journal erwies fid) als ein madtiges Mittel gur Hebung de3 
Offentliden Erziehungswejens. Durd) diefes Medium blieb Mann in leben- 
diger Beriihrung mit den Lehrern und dem Volfe feines Staats und hielt 
durch feine praftifcben Vorjdlage zur Befferung des Hffentliden Schulwejens 
das allgemeine Ynterefje wad. 

Das dritte Mtittel, deffen fic) Mtann bediente, waren feine 
sabresberidte” (Annual Reports) an die Erziehungsbehirde des 
Staats. find ihrer gwoOlf, und fie gehoren mit gum BVeften, was in der 
Staatsjdhul-Padagogif zu finden ijt. Yn ihnen wird die ganze Sade, um 
Die eS bet Mann handelte, theoretifdh und praftifch behandelt, indem in 
ihnen, wie Mann fdreibt, ,mehr die didaftijdhen Wusfiihrungen iiber die 
Vorziige der gropen Crziehungsfrage und die Wedfelbeziehungen, in 
denen Dieje Frage qu andern Yntereffen der Zivilijation und des Fort{dritts 
fteht”, gu finden find. Diefe Beridte fanden eine weite Verbreitung, 
wurden zum Teil aud ins Deut{de iiberfest und im Ausland mit Yn- 
tereffe gelefen. Qn New Yor wurde einer aus ihrer Zabl in 18,000 Erem- 
plaren neu aufgelegt. So hat aud ein Freund Manns einmal $1500 her- 
gegeben, damit der Vortrag: ‘Schools and Schoolmaster’’ in einer 
aweiten Wuflage gedrudt und in alle Schulbdiftrifte des Staats verjandt wer- 
den fonnte. 

Der widhtigite diejer Berichte ijt der beriihmte fiebente, auf den wir 
etwas naber eingehen miifjen. 

Manns Gejundheit hatte unter der angeftrengten Arbeit fehr gelitten. 
Seine Freunde bejdloffen daher, als er am 1. Mai 1843 Fraulein Mary 
Peabody als feine gweite Gattin heimgefiihrt hatte, ihm einen ldngeren 
Urlaub gu verfdhaffen, den er gu einer Crholungsreife nach Europa benugen 
follte. So denn der franflide und abgearbeitete Sefretar die Redaf- 
tion des Journal feinem Mitarbeiter Geo. B. Emerjon und begab fic) mit 
feiner jungen Frau auf feine erfte und eingige Reife iiber Den Ozean. Wit 
fidh nam er aber aud) die.Sace, fiir die er leibte und lebte. Dreigehn Tage 
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Horace Mann. 293 
nad) feiner Wbreife bejudte er fdjon die Schulen, Gefangnijje und Wobhl- 
tatigfeitsanjtalten in Gropbritannien. Gr fand, dak dad Volfsfculwefen 
in England hinter dem in andern Landern, die er bejudte, zuriidftand. 

Ginen befferen Cindruc madte das Sdulwejen in Sdottland 
auf ihn. Dort waren feit gweihundert Jahren nod) Rirdhenfdulen. 
Dod) nur ein Drittel aller Kinder befand fic in diefen Schulen. Die iibri- 
gen befudjten PBrivatidulen. erregte Manns Erftaunen, mit welder 
raftlofen Energie und Griindlidfeit auf dem Gebiet des Schulwejens hier 
gearbeitet wurde. Aber er war von der Art und Weife nicht befonderd er- 
baut. Die Lehrer und Schiiler leifteten doppelt fo viel WArbeit, als man in 
den Schulen feiner Heimat auch nur fiir moglich qehalten hatte. Die Lehrer 
waren in der Regel Leute, die ein College abfolviert hatten und eine Griind- 
lidhfeit im Unterridt, fonderlid) in den Spraden, anjtrebten, wie fie fonft 
nirgends erreicht wurde. 


Das Vol€sfchulfyftem in Yrland hatte erft angefangen, gu be: 


wabhren. Dreihunderttaufend Kinder wurden in Sdulen unterridtet, die 
Dadurd) entftanden waren, dah die rivalifierenden Rirdhenbehirden fid) auf 
einen moralifd- praftifden Religionsunterridt in den 
Volfsfdhulen geeinigt hatten, wahrend man fiir fogenannte ,,theologijde 
Sdulung” anderweitig geforgt und den Gebraud) der Schulgebaude gu reli- 
gidjen und politijdhen Verjammlungen verboten hatte. Der Haupterfinder 
diejes Schulfyftems, Erabijdof Whately, wurde von Mann fiir einen der 
tiichtiaften und freifinnigften Manner im ganzen Konigreich erflart, was bei 
einem befenntnislojen Neuenglander nicht gu verwundern ift. 

Auf feiner Reife befudte Mann aud Holland und Deut{dland. 
Die Volfsfdulen in Preufen waren derzeit die beften. Hier machte er 
Befanntidhaft mit Sdulen, die nach den Grundfagen Peftalogzis gefiihrt 
wurden. Herbart in Konigsberg, Diefterweg in Mord und fpater in 
Berlin madten damals viel von fic) reden, und von iiberallher famen Schul- 
manner und Erzieher nach Preugen, um die Sculen diefer Padagogen gu 
ftudieren. Auch Mann fic) ihnen an und beobadhtete mit offenen 
Augen das ganze Volksfdulfyftem und die befonderen Methoden. Er ging 
felten an einer offenen Sdhulftube voriiber, ohne eingufehren, fo dak er bald 
bei den Kindern als ,,der weifhaarige Herr” befannt war. Cr merfte bald, 
dag der Swed des ganzgen Schulfyjtems der war, ,,die Leute hinreidhend ge- 
bildet, moralijd und religids, mit ihrem Los gufrieden, patriotifd und dem 
angeftammten Herrjderhaufe gugetan und ergeben gu maden”. Die Lehrer 
erfcienen ihm als die bet weitem feinfte Rlaffe von Mannern, mit denen er 
je 3ufammengefommen: wabhre Vater ihrer Schiiler und nicht wie die Pada- 
gogen alter Schule. Cr bewunderte den Erfolg, mit dem die Kleinen in das 
Saulleben eingefiihrt und mit weldem Gefdhid Lefen, Rednen, Schreiben, 
Geographie, Naturfunde und Mufif den Kindern beigebradht wurde. Chenjo 
befriedigte ihn bei der Schuldisziplin befonders dies, dak er, namentlid aud 
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in Holland, bemerfte, wie forperlide Ziidhtiqung in der Schule zu den Sel- 
tenbeiten geborte. 

Seine Beobadtungen im Auslande hat nun Mann dem erwahnten 
,Stebenten Beridt” einverleibt und den Unterjdhied swijdhen dem 
preupifdhen Schulwefen und dem in Maffadufetts zum Nachteil des lesteren 
hervorgehoben. Diefer Bericht wurde iiberall gelefen und erwedte allgemei- 
nes und reges Ynterefje fiir den VolEsfchulunterridt, fonderlid) aber auch fiir 
die Schuldisziplin. Diefe war in Maffadufetts noc) immer nach dem alten 
englifden Mufter und mit puritanifdher Strenge gehandhabt worden. Sto 
und Rute fiihrten in der Schule das Regiment- Cine grope Angahl der 
Lehrer war im Erfinden von Strafmethoden faft unerfdopflid). Cin fdwe- 
re3 Buch mit ausgeredtem Arm hodbalten; einen WAftinoten im Fupboden 
mit dem Finger herunterdriiden ; auf einem Vein ftehen ; swifden den Mad- 
den fiten; gemeinfam und eingeln gepriigelt werden — das waren fo Die 
gebraudlidften Strafmittel. Bon einem County wird ergahlt, dak zwei 
Faufttimpfer befannte Schulmeifter angeftellt hatte, die foldje Schulen 
/ausbhalten”, das heift, den Termin gu Ende bringen muften, die fid 
gegen ihren Lehrer aufgelehnt, ihn hinausgejagt und das Schulehalten un- 
moglid) gemacht batten. Bei der Wusiibung ihres Wmtes haben diefe beiden 
denn aud) oft Haarftraubendes geleiftet. 

Solden brutalen und unverniinftigen Strafmethoden trat Mann ent- 
fcieden entgegen. Cr vertrat die verniinftige Unfidt, dab nur bet 
fdweren Vergehen und wo fein Wort mehr frudten will, die Rute angewandt 
werden foll. Gr war nidt gegen alle forperlide Ziichtiqung, fondern er- 
fannte aud), Daf e8 einen Zeitpunkt gibt, wo die Rute den ndtigen Gebhor- 
fam ergwingen oder die gebiihrende Strafe erteilen mug. Wher er verurteilte 
und verwarf aufs entichiedenfte die Damals in den Sdulen gebraudliden 
Strafmittel und -Methoden. Wud) dedte er fonft die Schaden und Mtangel 
des Schulfyftems in feinem Heimatsftaate auf. Damit hatte er aber nidt 
nur ein alted Herfommen angegriffen, fondern aud) zugleid) einen fehr wun- 
den Puntt beriihrt. Rein Wunder, dah jest ein wahrer Sturm gegen ihn 
losbrac) und er in den Zeitungen, in Pampbhleten und offenen Briefen hef- 
tig von allen Seiten angegriffen wurde. Cr wurde als ein Wutofrat, als 
ein Feind republifanijdher Cinridtungen, als ein Verrater rc. hingeftellt. 
Sonderlich waren e8 cinunddreifpig SGdhulmeifter in Bofton, die 
fich zujammentaten und gemeinjam ein Pamphlet verdffentlidten, in dem fie 
fih gegen Manns ,,Angriff” auf das beftehende Staatsfdulfyftem vertei- 
digten. Sie ftellten darin gugleid eine Rethe von Cinwanden gujammen, 
die den verhagten Sefretir vernidten und den Gindrud, den fein ,, Siebenter 
Bericht” gemadt hatte, verwifdhen follten. 

Mann aber wufte fid) zu wehren und gu verteidigen. Cr zabhlte mit 
gleidher Miinge zuriid, und fo entftand jest jener beriihmte ,, Streit gegen 
die einunddreifig Sdhullehrer”, durd den Mann nicht nur fid fel- 
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Unfere Schulausftellung. — Neue Folge. 


ber, fondern aud feiner Sache zweifellos gefdadet hat. Hatte er ge- 
fdwiegen, fo hatte fid) der Sturm wahrideinlid) ausgetobt, und naddem 
der Tag fiihle geworden, hatten feine Gegner dod) nod in dem ,, Beridt” 
mandes Braudbare gefunden, wofiir fie fid) jpdter bedankt batten. So aber 
verleste Mann durd jeinen Sarfasmus folde Leute, die er wenigftend als 
adjtenSwerte Gegner und Rollegen hatte behandeln follen. Die Waffen, die 
er gegen vielfad) bewabhrte und geadtete Manner gebrauchte, erwiefen fic 
al3 gweifdneidig. Wenn er 3. B. jene Lehrer mit ,,einunddreifig mit fid 
felbft multipligierten sgemeinen’ Brudteilen, die ein unbedeutendes Produft 
ergaben”, verglid), fo verlor er dDadurd) die Sympathie vieler feiner friiheren 
Bewunderer, zu denen die alteften und beften Lehrer im Staat gehort hatten. 
Sene Cinunddreifig befanden fic) mit ihrer Oppofition gegen Manns 
Reformen und Anjicdten allerdings vielfach im Unredt und gebardeten fid 
manden Punkten gegeniiber ganz albern, aber e3 waren immerhin Leute, die 
ihre Pflicht gu tun beftrebt gewefen waren und deren Leiftungen aud von 
anbdern anerfannt und gewiirdigt wurden. Diejes dem Schlaf-Riitteln 
des Sculmeifter3”, wie Mann den Streit bezeidjnete, war jedenfalls eine 
der Urfaden mit, weshalb Mann einige Jahre fpater fid) vom Felde des 
zuriidzoq und fid) wieder der Politi ;uwandte. 
(Fortjebung folgt.) 


Unjere Shulansftellung. — Nene Folge. 


Ia. 
Elementary English at the Louisiana Purchase Exposition. 


(Concluded.) 
GRAMMAR. 

Very little technical grammar was submitted from pupils below 
the fourth grade, although there were some notable exceptions, as 
may be instanced by the following, taken from the work of a rural 
school in the Pleasant View District of Idaho. The child, eight 
years old, diagrammed correctly and parsed without error, ‘‘Little 
folks are sincere believers in Santa Claus.’’ Each word was parsed 
fully. The parsing of the noun ‘‘Santa Claus’’ was copied: ‘‘Santa 
Claus’”’ is a noun, proper noun, masculine gender, third person, 
singular number, objective case, because it is the object of the 
preposition in. No error was found, although the case form of 
‘‘believers’”’ and the modifications or properties of ‘‘are’’ offer con- 
siderable difficulties to pupils of a more advanced grade. 

The same exercise had also been written by much older pupils 
in the same class, and although no statement preceded the work, 


1 
295 
i 
+i 
| 
4 
| 
‘ 
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it was obvious to even a superficial observer that the younger pupil 
had copied the work, or had received generous assistance from the 
teacher. As it was a rural school, one teacher having charge of all 
the grades, the boy, evidently brighter than most children of his 
age, had been thrust into a class of scholars doing work entirely 
beyond the range of his intellectual capabilities. Other instances 
were discovered, but almost invariably in ungraded schools. The 
city schools contented themselves with language work or with work 
in grammar better adapu-. to the age of the pupils than the fore- 
going example. 

Above the fourth grade an enormous quantity of work in tech- 
nical grammar was written. In some schools it was carried to ex- 
tremes. Technical grammar has its place in the school curriculum 
and is believed by many educators to be a good factor in develop- 
ing mental discipline. But when one reflects how very little of the 
parsing, analysis, and diagramming is used in practical life by most 
of the children, and how very rarely a knowledge of the objective 
complement, the factitive predicate, the cognate object, and the 
numerous adjuncts and modifications is called into requisition by 
the pupil after his school-days terminate, it would seem plain, that 
if some of the valuable time devoted to acquiring an almost perfect 
knowledge of these technicalities were applied to the reading of 
some good books, the language and composition of the pupil would 
be much more benefited. 

Sometimes examinations require a knowledge of technical 
grammar bordering on absurdity. Teachers who themselves know 
and feel the uselessness of some of the cumbrous work are fre- 
quently compelled to teach, often against their will, the elements, 
adjuncts, factitives, cognates, complements, attributes, etc., be- 
cause if they do not their pupils will fail in the examinations; or 
they are compelled to teach them, because injunctions emanate 
from a higher source which they must obey. Happily, a reaction 
is taking place, which was also commented upon by a number of 
the educators who were in charge of the exhibits. The following 
is an abstract of some work in grammar, taken from the eighth 
grade of a city school of Philadelphia, Pa. The work is repro- 
duced exactly as written, and the answers of the scholar in question 
are given verbatim. 


A Day In SPRING. 


‘*The sun of May was bright in middle heaven, 
And steeped the sprouting forests, the green hills, 
And emerald wheat fields, in his yellow light. 
Upon the apple-tree where rosy buds 
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Stood clustered, ready to burst forth in bloom, 
The robin warbled forth his full, clear note 
For hours, and wearied not. Within the woods, 
Whose young and half-transparent leaves scarce cast 
A shade, gay circles of anemones 

Danced on their stalks. Just beyond in the 

Fields I saw the pulses of the gentle wind 

On the young grass. My heart was touched with joy 
At so much beauty, flushing every hour 

Into a fuller beauty.” 


1. Write lines 4, 5, and 6 in prose order. 

Ans. On the apple-tree where stood clustered rosy buds, ready 
to burst forth in bloom on which the robin warbled forth his full, 
clear note. 

2. Give meaning of ‘‘in the fields I saw the pulses of the gentle 
wind on the young grass.’’ 

Ans. This means that the wind blew through the young grass 
and made it sway backwards and forwards and gave the grass the 
tendency to look like the pulse beating. 

3. Explain (a) the use of the phrase ‘‘flushing every hour into 
a fuller beauty;’’ (b) change the phrase to a clause having the 
same office. 

Ans. (a) This is a participial phrase used as an adjective 
modifier and modifies the adjective(?) beauty; (b) which flushed 
every hour into a fuller beauty. 

4. Rewrite the sentence, ‘‘my heart was touched with joy at 
so much beauty,’’ and change the voice of the verb; (b) tell the 
voice of the verb in the sentence you have written. 

Ans. (a) So much beauty touched my heart with joy; (b) the 
verb is in the active voice. 

5. Select a clause and classify it. 

Ans. Whose young and half-transparent leaves scarce cast 
a shade. This is a relative clause by structure and an adjective 
clause by use and modifies the common noun woods. 

6. What kind of phrase is ‘‘for hours’’? 

Ans. ‘‘For hours’’ is a prepositional phrase by structure and 
an adverbial phrase by use, and modifies the verb warbled. 

7. Give the part of speech of ‘‘half,’’ ‘‘ready.’’ 

Ans. Half is an adverb, ready is an adjective. 

8. Write out and explain a figure of speech. 

Ans. Gay circles of anemones danced on their stalks. This 
is a personification. The anemones are spoken of as if they were 
persons, and were gay and jolly and had the power to dance. 


4 
at 
297 | 
| 
| | 
5 
| 
1 | 
14 
Aq 
§ 


298 Unfere Schulausftellung. — Neue Folge. 


9. Paraphrase the first seven lines. 

Ans. It was noon, one day in May, and the sun was bright — 
and it bathed the green hills and the forests where the foliage was 
beginning to sprout out in bloom. The bright yellow sun shone 
on the wheat fields, which looked like emeralds because they were 
so green. The apple-tree stood clustered with rosy buds ready to 
burst forth into blossoms and flowers. On the tree sat a robin and 
he warbled and sang for hours and never seemed to get tired. 

Twenty-three papers of the class were shown, all with greater 
or less degree of proficiency than the foregoing. The teacher had 
made corrections with red ink where necessary. Nothing was given 
in the form of a statement as to time employed, preparation allowed, 
or the conditions under which the work was executed. In few ex- 
hibits was work of such detail given. England’s exhibit showed 
work of similar character, but there it was only too evident that it 
had been ‘‘manufactured’’ for the special purpose of showing the 
Americans the extraordinary excellence of the English schools. 

When the exhibit of Massachusetts, which is next to Penn- 
sylvania’s, was visited, work of this description was not found in 
the volumes examined. The attendant in charge, when asked 
why they did not exhibit work of so much detail, gave as his 
opinion that schools showing so much technical grammar were 
‘‘way back,’’ and it became evident that he was not singularly 
impressed by the analysis of interminable sentences and the dia- 
gramming of intricate poetical passages. 

A large number of exercises and outlines were copied from 
the volumes examined. The following are given for the purpose 
of showing to what extent technical grammar is taught. Every 
educator may easily judge for himself how much is useless ballast 
and how much is of real permanent benefit. In Arizona’s exhibit 
the least amount of work in technical grammar was found, but 
this may probably be ascribed to the fact that Arizona’s territorial 
exhibit is not nearly so extensive as the State exhibits. As very 
little work in technical grammar was submitted from the lower 
grades, copies were principally made from the sixth, seventh, and 
eighth grades. The specimens shown are of the average character, 
that is, they represent about what is done in nearly all the schools 
of the same grade. 


I. Tippecanoe, Ind., city school. Fifth grade. 


LESSON IN GRAMMAR. 
1. Name some words that assert. 
2. What is meant by singular and plural forms of verbs? 
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3. Write some words that show how things are done;. some 
words that show when they are done. 

4. Name some pronouns in the nominative case. 

5. Name some in the objective case. 

6. Tell what forms the following pronouns are: Their, us, I, 
my, you, she, we, me, his. 

7. Write a short composition. 

Work crudely but correctly carried out; penmanship gener- 
ally poor. No statement upon which to base conclusions. 


II. Paterson, N. J., Lutheran exhibit. School of about 100 
children, taught by two teachers. Fifth grade. 


GRAMMAR. 
What is an adverb? 
How many classes of adverbs are there? 
What does an adverb of time tell? 
What does an adverb of place tell? 
What does an adverb of manner tell? 
. Form sentences by answering the following questions and 
by using the following adverbs of time: Daily, yesterday, to-mor- 
row, to-day, soon. 

When is the paper published? When did my father write 
your letter? When have we a holiday? When is it very hot? 
When will the snow melt? 

7. Tell what verbs are modified by the adverbs. 

The exercise was well written. : 


III. Harvey, N. Dak., city school. Lesson shown on adjec- 
tives; sixth grade; pupils 11 to 14 years old. Work of thirteen 
scholars shown. No statement. 

1. Compare the following adjectives: Small, near, far, old, 
good, fore. 

2. Write a composition upon Miles Standish. 

Work, fair. 


IV. Jackson, Miss., city school. Twelve papers shown from 
three classes. Sixth grade. 

1. Define adverb; give two examples of each part of definition. 

2. Name and define the classes of adverbs; example of each. 

3. What is a modifier? Write five sentences having modified 
subject and predicate. Underline each. 

4. Define preposition. Use following in sentences: To, into, 
between, among, with, at, through, by, except, during. 
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5. Define a conjunction, interjection. Use following in sen- 
tences: Neither, nor; either, or; pshaw, lo, but. 

The degree of proficiency could not be based upon anything 
definite, as only papers marked above 90 per cent. were shown. 


V. Leavenworth, Kans., Lutheran exhibit. Semi- graded 
school, three teachers having charge of 147 children. Age of pu- 
pil, twelve years. Sixth grade. Questions and answers. 


GRAMMAR Lesson. 
1. Form a sentence containing an object, two adjective modi- 
fiers and an adverbial phrase. 
Ans. Robert Fulton built the first steamboat at New York. 
2. Diagram: That old farmer’s son generally raises good crops 
on his farm. 


Diagram : 


3. Contract and diagram: The garden is well cultivated. The 
garden will produce flowers in abundance. 


Diagram : 
at <7 
4. To what part of speech do the words in sentence 2 belong? 
Ans. That—adj.; old—adj.; farmer’s—poss. noun; son— 


com. noun; generally—adverb; raises—verb; good—adj.; crops 
—com. noun ; on— preposition ; his— pronoun ; farm—com. noun. 


Of a class of twenty, fourteen specimens were shown. Gener- 
ally neat; no corrections by teacher. 


VI. Paterson, N. J., Lutheran exhibit. Sixth grade. 


ENGLISH GRAMMAR. 

1. Give the feminine nouns corresponding to the following 
masculine nouns: Boy, brother, drake, earl, gander, husband, 
king, lord, monk, baron, heir, host, Jew, poet, lion, actor, admin- 
istrator, executor, testator, emperor. 
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2. Form adjectives from the following proper nouns: Spain, 
Britain, Scotland, Austria, Canada, Greece, Italy, Germany, Asia, 
Europe. 
3. How many and what degrees of comparison have adjectives? 
4. Compare the following adjectives: Good, bad, smooth, beau- 
tiful, far, intelligent, little, evil, sharp. 
Work well executed. 


VII. Huntington, Oreg., city school. Sixteen pupils in class; 
three specimens exhibited. Fifty pupils in grade. Seventh grade. 


A Lesson DIAGRAMMING. 
‘Lives of great men all remind us, 
We can make our lives sublime; 
And departing leave behind us 
Footprints on the sands of time.”’ 


Evidently corrected work; nostatement. Two pupils had dia- 
grammed, and the third had analyzed. 


VIII. Burnett Junction, Wis., district school; two teachers 
in charge. Age of pupils, thirteen years. 


PREDICATE Nouns. 

Direction: Underline the predicate noun in the following sen- 
tences : 
The present from my uncle was a surprise to me. 
. A battle in these times is a fearful scene. 
. Little folks are sincere believers in Santa Claus. 
Apples and peaches are a delicious fruit. 
The beautiful silver moon is a dead world. 
Kings and queens are generdlly unhappy people. 
My pet donkey can be a very stubborn animal. 
Little Susie will soon be a woman. 
This beautiful country was once an unbroken wilderness. 
10. Was not our vacation a happy time? 


Work correctly written. No marks of correction noted. 
IX. Cleveland, O., Lutheran exbibit; Trinity school. Of the 


56 pupils in the class, 51 papers are shown. Four teachers having 
charge of 231 pupils. Sixth and seventh grades. 


PPB 


GRAMMAR. 
1. Define the base of a sentence. Illustrate each different kind 
of base by writing sentences and underscoring those parts that com- 
prise the base. 
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2. Diagram the following sentence: A low barometer indi- 
cates stormy weather. 


3. Give parts of speech of above sentence. 
‘Under a spreading chestnut tree 
The village smithy stands; 
The smith, a mighty man is he, 
With large and sinewy hands.’’ 
4, Parse ‘‘tree’’ in first line. 
5. What kind of a verb is stands? ~ 
6. What does the prepositional phrase in the first line modify? 
7. Correct: Go very quick. Everybody took off their hat. 
Which is the largest, numerator or denominator? 
8. Select the proper pronoun: I should go, if I were (him, he). 
Tell me (who, whom) you mean. 
9. Give principal parts of: Blow, forsake, give, bear, begin. 
Corrections of errors made by teacher with red ink. Papers 
uniformly neat. 


X. Iola, N. Dak., city school. No statement given. School 
fully graded, each grade in charge of teacher. Six specimens of 
class work exhibited. Age of pupils, thirteen to sixteen years. 
Work well done; neat penmanship. Eighth grade. 


DIAGRAMMING. 

1. Diagram the following sentence: ‘‘Every sailor in the port 
knows that I have ships at sea, of the waves and winds the sport; 
and the sailors pity me.’’ 

Diagram. 
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XI. Minneapolis, Minn., city school. 
submitted. Neat work. Eighth grade. 


GRAMMATICAL EXERCISE. 

1. (a) What is an abstract noun? (b) Name some. 

2. Collective noun? Name some. 

3. (a) Write a sentence with ‘‘girl’’ in possessive singular and 
possessive plural. (b) ‘‘was’’ used in singular and plural. 

4, Write masculine and feminine of: (a) Signor, vixen, doe, 
spinster, niece; (b) plural of: Cloth, deer, sheep, bean, stratum. 

5. Give syntax of all underscored words in sentences: ‘‘The 
house was the home of the boy.’’ ‘‘Mr. Brown, the orator, gave me 
the book.’’ ‘‘He went home and painted the house white.’’? ‘‘The 
choir arriving the organ played.’’ ‘‘The sun, how bright it is!’’ 

6. Underline subordinate clauses in following: That the concert 
had begun was not true. They said that they would go. The report 
is there will be war. They have an idea of why they did not come. 


XII. St. Louis, Mo., Lutheran exhibit. Holy Cross school. 
Graded; all papers of pupils displayed. Eighth grade. 


Only selected copies 


DIAGRAMMING. 

Direction: Diagram the following; 

1. A ruler who appoints any man to an office when there is in 
his dominion another man better qualified for it, sins against God 
and against the state. 

2. He that allows himself to be a worm must not complain, if 
he is trodden on. 

3. The sea licks your feet, its huge flanks purr very pleasantly 
for you; but it will crack your bones and eat you for all that. 

Complex and intricate work; pupils show much familiarity 
with their mode of diagramming. 


XIII. Scotland, S. Dak., city school. Fully graded. Age of 
pupils, 13 to 14 years. Eighth grade. 


EXERCISE. 
‘‘He assisted at the sports of children, made their playthings, 
and told them long stories of ghosts, witches, and Indians.” 
Direction : 
1. Give complete subject and complete predicate. 
2. Name all phrases and tell what they modify. 
3. Mention nouns and give class. 
4, Parse all pronouns. 
5. Give classes of adjectives. 
Work shows teacher’s corrections. Not especially well carried 
out. Eleven papers of the class were exhibited. 
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XIV. Haverhill, Mass., city school. Papers evidently pre- 
pared for Exposition. Eighth grade. 


TECHNICAL GRAMMAR. 

Define a sentence. 
Define a simple sentence. 
Define a compound sentence. 
Define a complex sentence. Illustrate in each case. 
. Underline subordinate clause in following sentence and tell 
how iti is used: The hat that fell down was stepped upon. 

6. Give principal parts of ‘‘lie’’ and ‘“‘lay.’’ 

The papers are supposed to represent the work of one day 
in grammar. 


XV. Baltimore, Md., Lutheran exhibit. Age of pupils, 9 to 
11 years. Third grade. 


ee 


GRAMMAR. 

1. Write a sentence containing a noun, a verb, and an ad- 
jective. 

2. What is a noun? 

3. Write plurals of nouns in following sentences: The child is 
happy. The man is strong. 

4, Write a sentence and tell which is the subject, and which 
the predicate. 

5. Write a sentence containing a pronoun. 

Work as a whole well executed. Papers show corrections of 
teacher where necessary. 

This last exercise is given merely for the purpose of showing 
what some schools are doing in technical grammar in the lower 
grades. 

In copying the foregoing fifteen exercises it was the intent 
merely to give the scope of the work carried out in technical gram- 
mar in the various schools. The work of the ungraded Lutheran 
schools was much better than that of the public schools similarly 
situated, whilst the graded parochial schools executed work of the 
same degree of excellence as that of the graded city public schools. 
This may easily be seen by comparing the outlines of work as given 
in the preceding exercises. These were selected entirely at random 
and could have been augmented by many others’ if it had been 
deemed necessary. Whatever be the value attached to the study 
of technical grammar, it is made evident by the display at the Lu- 
theran School Exhibit that the children in the Lutheran schools 
are getting about the same quota as their fellow companions at- 
tending the public school. 
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SPELLING. 


In connection with the grammatical exercises, it will not be 
amiss to remark somewhat upon the spelling. Very few schools 
made special exhibits of spelling lessons, perhaps for the reason that 
a spelling lesson must be an original draft, as a corrected copy has 
really very little educational value, and must necessarily be perfect 
in detail. Therefore the very meager display of spelling exercises 
may be attributed to this cause. As a rule, however, the spelling 
as given in the ordinary language work and in the answers to the 
exercises in technical grammar is a sufficient criterion to judge by. 

As the work most frequently found in the exhibits was selected 
work, or work which had been corrected and then copied, it was 
impossible to judge of the character of the spelling, as- misspelled 
words were undoubtedly corrected when the exercise was written 
the second time. Where original drafts were shown, the errors 
in spelling were naturally also exhibited, and in the specimens of 
composition work which have been shown the errors speak for 
themselves. 

So few exercises were discovered that a copy of only two was 
made, one of which has already been given in connection with the 
remarks upon the Haverhill, Mass., exhibit. The other was taken 
from the Lutheran exhibit. It is an original draft, with corrections 
made by the teacher with red ink. 


Norfolk, Nebr., Lutheran exhibit. Ungraded school, one 
teacher. 
SPELLING EXERCISE. 


stationer avenue circomstance extensive 
penetrates appointed savanna perpetually 
inexpressible approach commaincating necessary 
sentinels consideable unoccupied occurance 
unetterable hesitated disapperance 


The foregoing is an average specimen ; some pupils had written 
the exercise with fewer errors and some with more. 

In the exhibit of the Scotland, S. Dak., schools, already re- 
ferred to under specimen number XIV of technical work in gram- 
mar, thirteen pupils had written work covering twenty-nine sheets. 
Peculiarly enough, every sheet showed the word ‘‘grammar,’” 
which was written at the head of the sheet, spelled incorrectly.. 
On every sheet it was spelled ‘‘grammer,’’ and where ‘‘ar’’ was. 
shown, the erasure of the ‘‘e’’ and the substitution of ‘‘a’”’ were. 
easily discernible. In fact, scarcely a volume in any exhibit was; 


entirely free from this most common error. 
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In the Lutheran Exhibit, in nearly every composition, the 
error as made by the pupil was allowed to stand, with the correc- 
tion of the teacher denoted, and this fact, that no attempt was 
made to conceal severe infractions against the rules of orthography, 
weighed considerably when conclusions were to be formed from 
the character of the work. 


ENGLAND’S EXHIBIT. 


England’s educational exhibit occupies a prominent position 
in the building. It is in charge of the General Commissioner, 
Captain Natkins, and several attendants. No attempt at economy 
was made when the different departments were fitted out, and 
great pains. were taken that everything exhibited should be attract- 
ively shown and arranged to the best advantage. Numerous wing 
cabinets were in evidence, filled with excellent specimens of written 
work. Drawings were displayed in great profusion, and the handi- 
work of the girls’ industrial schools and the boys’ manual training 
schools was so arranged as to attract the immediate attention of 
the visitor. Everything was par excellence, and the very fact that 
it was so destroyed much of the educational value. 

The following may serve to give somewhat of an idea of what 
might be found in the exhibit, the work being copied from the 
display of the County Borough of Salford, Lancashire. 


I. Portfolio of Loose Boards. 
Panel of Educational Statistics for Borough. 
2. Summaries of Specimen Time Tables. (Elementary 
Schools.) 
3. Summaries of Specimen Time Tables. (Higher Edu- 
cation.) 
. Plans of Elementary Schools. (Grecian Street.) 


. Examples of Occupations in Infant Schools. 


. Criticism Lesson. — Notes and IIlustrations. 

. Criticisms on Lesson (Board 8). By Pupil Teachers. 

. Test Papers in Mental Arithmetic. Standard V. (Boys’ 
School.) 

11. Test Papers in Mental Arithmetic. Standard VI. (Boys’ 

School.) 

12. Ear Tests in Music, and Recreative Drawing. 

13. Free-hand Drawing and Coloring. (Girls’ School.) 


5 
6. 
8 
9 
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II. Portfolio of Loose Boards. 
15. Brush Work. (Christ Church Upper Boys’ School.) 
16. Free-hand Drawing. (Christ Church Girls’ School.) 


17. " - (Higher Elementary Boys’ School.) 

21. Original Designing. (School of Science.) 

25. Photographs of Classes at Work. (Infant School.) 

26. (School of Science.) 


III. Portfolio containing Proceedings of the last School Board, 
Royal Technical Institute Calendar, School of Science Prospectus, 
Evening School Prospectus, Inspector’s Report on the Work of the 
Schools, Pupil Teachers’ Scheme of Work, Syllabus of Scripture, 
Instruction for Schools and Pupil Teachers, Cookery Syllabus 
with Recipes. 

IV. Portfolio containing Scheme of Work, Time Table, and 
Specimens of Work showing Connection of Lessons. (Marlborough 
Road Infant School.) 

V. The same. (Langworthy Road Infant School.) 

VI. The same. (Grecian Street Infant School.) 

VII. Portfolio containing Complete Scheme of Work for an 
Elementary School (Regent Road, mixed); Brief Outline of Work 
for an Elementary School (Grecian Street); Brief Outline of Work 
of the School of Science. . 

VIII. Portfolio of Class Examination Papers. (Elementary 
schools.) 

SPELLING AND CoMPOSITION, ARITHMETIC. 

St. II. Grecian Street Girls’ School. Grecian Street Boys’ 
School. 

St. III. London Street Girls’ School. Grecian Street Girls’ 
School. 

St. IV. Ordsal Boys’ School. Ordsal Girls’ School. 

St. V. Trafford Road Boys’ School. Langworthy Road Girls’ 
School. 

IX. Portfolio of Examination Papers in Spelling, Compo- 
sition, and Arithmetic. (Day Ind. School.) 

X. Portfolio of Class Papers in Handwriting. 

St. I. Strawberry Road Girls’ School. 
St. II. St. Clement’s Girls’ School. 
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St. III. Grecian Street Girls’ School. 
St. IV and V. Blackfriars Road. Mixed School 
St. VI. Grecian Street Girls’ School. 


XI. Portfolios of Class Papers in Drawing. 

XIII. Portfolio containing sets of Papers from the Higher 
Elementary Schools. Mathematics, Chemistry, Physics, French, 
Composition. 

XIV. The same. (School of Scienee.) 

XV. The same. (Pupil Teachers’ Center.) (English, Mathe- 
matics, Geography, History, French, Arithmetic, Euclid, Algebra, 
and Method.) 

XVI. Portfolio of Loose Boards, comprising Photographs of 
Laboratories, Workshops, and Rooms in the Royal Technical In- 
stitute, also examples of Designs executed by Students in the 
School of Art. 

XVII. Portfolio containing examples of Students’ Work in 
Cotton Weaving, Bleaching, Dyeing, and Printing. 

XVIII. Students’ Pattern Book— Dyeing Department. 

XIX. Case containing Students’ Specimens of Processes in 
Cotton Spinning. 


* * 
* 


A somewhat lengthy conversation was held with Captain Nat- 
kins, and when the object of the examination was made clear to him 
he said : ‘‘It will be impossible to institute a comparison between our 
schools and those of the United States, as we have an entirely differ- 
ent system of education than prevails here, and it would be neces- 
sary to study our system before one could judge of the value of the 
work displayed.’’ However, he and his assistants offered every cour- 
tesy to further the search after material in language and grammar. 

Not much elementary work was displayed. Nearly all the 
portfolios containing the pupils’ work were under lock and key and 
were produced upon request only. Only few specimens from the 
individual schools were found; volumes of pupils’ work such as 
were found in all the State exhibits were conspicuous by their ab- 
sence. The several exercises in composition and grammar were 
carefully pasted to the leaves of the large portfolios, these being 
about two and a half feet square. Everything had been selected 
with greatest care—only the very best of its kind being shown. 

When requested to show written work of pupils from eight to 
twelve years old, the attendant produced a portfolio containing 
three or four specimens of language from each grade, or standard, 
as the English call it, a number of specimens in number work, etc. 
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The work in language of this portfolio, according to the at- 
tendant’s explanation, had been selected from the very best Lon- 
don schools. Naturally, the six or eight scholars selected from 
the 500,000 pupils of the schools of London produced something 
that was very creditable. The following is a specimen of language 
work. — The age of the child is given as ten years. Nothing was 
stated as to how the paper had been prepared. 


A Horet Keeper’s Story. 
(Reproduction. ) 

A hotel-keeper, seeing that his customers were hurrying their 
food, in order to catch the steamboat that was in the wharf, thought 
it would be funny to surprise them. 

After a while he went to the back room and made a perfect 
imitation of a boatman’s whistle. 

The people, thinking the boat was starting, rushed out, and 
ran down to the wharf to catch the vessel. 

The joker laughed heartily at the flying figures, but when he 
remembered that they had gone without paying, the joke did not 
seem so funny, and he was silent. 

Grace Leader. (Junior Girls’ School, London.) 


EXERCISE IN GRAMMAR. 


Direction: Analyze and parse the following: ‘‘In the corner 
shivering and chattering sat the wretched ape.’’—‘‘Upon a pie- 
bald steed with shambling gait King Robert ran.”’ 

Fully and correctly analyzed and parsed. Pupil’s age ten 
years. Nostatement. Nota mark of correction appears and, in- 
deed, none was necessary as the work was of such excellence. — 
Four specimens of this exercise were shown, and the same accu- 
racy appeared in all. Not even a comma was misplaced or omitted. 
The spelling was perfect, and in the compositions the paragraph- 
ing was good. So manifestly evident was the fact that the exhibit 
had been specially prepared to show the educators on this side of 
the Atlantic what excellent results are obtained in the English 
schools that only a very prejudiced observer could be deceived. 

The lower grades corresponded so much in detail and accuracy 
that no surprise would have been elicited had a seven-year old 
child produced similar work to that cited in the foregoing ex- 
amples. —The boys’ work displayed from similar schools was not 
quite of such excellence as that of the girls! 

Perhaps the whole exhibit may be epitomized in a remark of 
Captain Natkins when asked to produce work of some of the rural 
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schools. Not immediately comprehending the gist of the question, 
he requested an explanation, and upon being informed what class 
of school was meant, he replied:. ‘‘No, sir, we have no exhibit of 
the exercises of schools of that description, for the work done in 
those schools wouldn’t be worth showing here.’’ 


RURAL SCHOOLS. 


Not only was there no display from the ungraded schools of 
England, but many of the State exhibits failed to produce a single 
volume or specimen of work done by pupils of rural schools. The 
term ‘‘ungraded schools” appeared for a moment to mystify some 
of the attendants in charge. One of them, however, immediately 
avowed that there was no such thing as an ungraded school in his 
entire state, as every school had its full complement of grades. It 
soon transpired, however, during the conversation that ensued, 
that the synonym required by the gentleman in charge was a ‘‘one- 
department’’ school. Other synonymous terms were disclosed dur- 
ing the search for work of the rural schools, the different sections 
of our country requiring different terms for the same institution. 
Thus, rural or district schools in the East were ‘‘county’’ schools 
in New York, Pennsylvania, and some other States, ‘‘country”’ 
schools in Ohio and others, ‘‘mixed’’ schools in the South, ‘‘one- 
room’’ schools in Colorado and other States, and ‘‘one-depart- 
ment’’ schools on the Pacific slope. And all could properly be 
designated as ungraded schools, schools in which there is one 
teacher and several classes, and in which, whilst the different 
grades are represented, they are not so sharply defined as in schools 
with several teachers. 

The States of California, Utah, Minnesota, Mississippi, and 
Tennessee exhibited no work from the ungraded schools. Utah’s 
representation from those schools was not yet unpacked and could 
not be seen. 

The work from schools of this description, when found, was 
disappointing both in quantity and quality. It was apparent that 
the country schools were taught poorly and often by incompetent 
teachers, no doubt, because the salary appropriated by the school 
boards of such districts was inadequate. The results obtained 
were therefore in keeping with the competency of the teacher, and 
for this reason, no doubt, it was deemed prudent not to display 
much work of this character. 

California, whilst it showed nothing from the ‘‘one-depart- 
ment’’ schools, had an able exponent of its virtues in charge of its 
exhibit who averred, that their one-department schools were every 
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whit as good as the city schools, every country school being in 
charge of a trained Normal School teacher. Upon being asked 
how it was possible to pay the salary such a teacher could com- 
mand he replied: ‘‘The State assists the country schools, and aid 
which in many States is given to High Schools is in our State 
diverted to the country schools.”’ 

Upon being closely pressed, whether it was possible and good 
policy to spend so much money in salaries for the schools in the 

‘very sparsely settled districts of the State, he modified his state- 
ment, admitting that in such districts there were still schools not in 
charge of Normal School teachers. It was too bad that some of the 
work of these famous ‘‘one-department”’ schools was not exhibited. 

That the educational attainments of some of the teachers in 
the country schools were not of the highest order was frequently 
denoted by the manner in which the statements were filled out. 
Many apparently did not understand the intent of the statement 
and omitted the answers to parts giving the most important detail. 
One teacher in a Marion County, Oreg., rural school, in answer to 
the question, ‘‘What special conditions affect the result?’’ wrote: 
‘*Pupils have did (? !) the same work once before.”’ 

The composition work of some of the schools was referred to 
in the remarks upon Compositions, and the grammar of some of 
the rural schools was passed upon transiently in some of the fore- 
going passages. 

One of the Weld County, Colo., rural schools had a complete 
exhibit of work through all its grades. No attempt had been made 
to study grammar, and the language work of the highest grades 
was restricted to a letter ordering goods and to the copying of ad- 

dresses. The whole was far below the average, and it was unfortu- 
nate that the display of rural work was so limited, as, no doubt, 
there are better schools elsewhere in the State. 


METHODs. 


Beginning with the primary department in language it was 
found that in nearly all the schools, in this branch, in grades be- 
low the fifth, reproduction stories were universally used. Little 
tales, fables, anecdotes of great men, most frequently of a patriotic 
character, were shown. All sections of the country agreed in this 
particular. The efforts of the little ones were often crude, but as 
the attempts made by them were most frequently genuine exposi- 
tions of everyday work, it was a pleasure to read and examine them. 

The first and second grades usually made no elaborate attempt 
at language work, but were content to write short sentences. In 
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the second, third, and fourth grades a picture was frequently dis- 
cussed, and the children were held to write from topics suggested 
by scenes or characters in the picture. 

In the Portland, Oreg., city schools, and in the schools of 
Meridian, Idaho, an exercise had been prepared in language by 
pasting pussy willows to the paper; ears and a tail were drawn 
with lead-pencil, and sentences then copied relating to the pussy 
willows. It is not probable that such care was exercised in the 
ordinary schoolroom work, but these had, doubtless, been pre- 
pared as exhibition specimens. : 

In many schools small pictures were pasted at the head of the 
sheet, and the work in language was made referable to the pic- 
ture; as, for instance, a picture calendar pasted to the head of the 
paper with sentences written: ‘‘This is the—of February. This 
is the last month of winter. February is the shortest month in 
winter. Some great men’s birthday come this month.”’’ 

A Haverhill, Mass., school showed the picture of a man and 
some children in a boat pasted at the head of each specimen. 
Sentences were written: ‘‘I see a sail boat. Are man and some 
children in boat. The man is steering that boat. The children 
are in the front.’’ (Second grade.) 

Many schools showed papers with drawings stenciled by the 
teacher. Nodoubt, much time had been consumed in preparing these 
copies, and if it was regular class work, it is very doubtful whether 
the time expended on such work is repaid by the results obtained. 

The technical work in grammar in the intermediate grades 
was frequently interwoven by short compositions, little stories, and 
descriptions of animals, etc., the thoughts expressed in the work 
being usually suggested by questions skillfully supplied by the 
teacher or a text-book. The work done was usually successful, and 
much of it was found in the Lutheran Exhibit as well as elsewhere. 

This method of paving the way for future composition work 
serves to develop the child’s mode of expressing his thoughts by 
giving him legitimate assistance, and at the same time placing no 
restrictions upon his imaginative powers to enlarge upon the work, 
if he so desire. 

One of Stockton’s, Cal., displays in a wing cabinet showed 
compositions with elaborate drawings of the county in which the 
pupils lived. The attendant stated that the method employed in 
securing material for this work was to make excursions with the 
children to nearby points of interest, or to the farms in the suburbs, 
and then to write descriptions of what was seen. The drawings 
were good; but if a drawing of the description shown was made for 
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every composition, then the child was obliged to work overtime, or 
much other important work must necessarily have been omitted. 

In the more advanced grades descriptive, narrative, imag- 
inative, and biographical work was assigned and executed with 
more or less ability, according to the excellence of the schools. — 

The study of technical grammar usually began with the selec- 
tion and underscoring of subject and predicate in short sentences, 
followed by instruction on the different parts of speech and their 
modifications. The specimen on grammar taken from the Tippe- 
canoe, Ind., schools may serve to illustrate. 

Many schools had a prescribed form of instruction for the 
entire course of study for the higher grades, and the teachers were 
held to follow closely the instructions given. A copy was made 
of some of these forms. The Bakersfield, Cal., city schools had 
received the following outline of ten lessons: 


OUTLINE OF WoRK. 

. Forms of verbs and correct use of them. 
. Singular and plural forms of nouns. 
. This—that; these—those. 
. Correct use of pronouns. 
. Days of the week. 
. Months of the year. 
. Correct use of adjectives and adverbs. 
. May and can. 
. Abbreviations. 

10. Singular possessives. 

Each part was made the foundation of one or more lessons, 
and the work was definitely laid out for the entire course. The 
results were good. 

In the Providence, R. I., schools the work was planned for 
each half year. The work of the first half year for the eighth 
grade contained the following, copied from the Index: 


oF 


First Hatr YEAR. 
1. Illustration of the use of the infinitive. 
2. Parsing of the infinitive, participle, adjective, nouns, 
and verbs. 
3. Analysis of sentences. 
4, Explanation of the use of shall and will, and illustrations 
of same. ; 
5. Conjugation of verbs in given modes, tenses, and forms. 
These five parts formed the basis of the work to be done during 
the first half year of the eighth grade, and, no doubt, every one 
must admit that a liberal allowance was made. 
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Whilst the foregoing are average specimens of the work as 
mapped out by the educators of individual cities, the various text- 
books used in the different schools were responsible for a great 
diversity of method. When the higher grades were reached, this 
was especially noticeable when the method of diagramming sen- 
tences was examined. Numberless systems were shown, some 
very cumbrously built up, others less so, and still others were 
comparatively simple. Two specimens were copied and are shown 
in connection with the exercises in technical grammar. No doubt 
still other methods are familiar to all teachers, and it is therefore 
unnecessary to show still other forms here. 

One system, which has been introduced into the Cleveland city 
schools, may be given, however, to illustrate the simple method of 
marking the analysis of sentences without rewriting them. Fol- 
lowing is the system: The subject is marked with a wavy (—~—) 
line, every verb with a straight line (——). The complement is 
marked with two straight lines (==) for the object, since that 
modifies the verb only, but one of them wavy, when the subject 
complement is to be designated (===), since that is not only a 
part of the predicate, but is also related to the subject. The pred- 
icate noun is distinguished from the predicate adjective by placing 
the wavy line below the straight line (==). 

Every subject modifier is put in curves ( ), every complement 
modifier in angles < >, every verb modifier in brackets [ ]. In- 
dependent expressions are left unmarked. 


Columbus discovered America. 

John is ill. 

Gold is <a> metal. 

(Savage) dogs respect <stern> masters. 

(A) fool speaks <all> <his> mind, | but | (a) (wise) man 
reserves something [for hereafter |. 


Alexander II gave [the Russian serfs] <their> freedom 
[not many years ago]. 
The method is simple and saves time. 


The methods employed by the schools of the Lutheran Exhibit 
were similar to those of the public schools, varying in some re- 
spects and much more closely related in others. The work was 
much more uniform, however, but this, no doubt, may be attrib- 
uted to the use of the same text-books. 
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CoNCLUSION. 


The individual schools incurred considerable expense in pre- 
paring the exhibition papers for the Exposition, and the Synod 
also spent quite a sum of money in fitting out the space in which 
the exhibit is displayed, besides the incidental cost of maintaining 
the same during the seven months of the Fair. The question nat- 
urally arises, Is the expenditure justified by any practical good 
which may be derived from the exhibit? 

The expense may be great, but the indirect benefit accruing to 
the individual schools and to the whole corporate synodical body is 
much greater, and it cannot be measured by the standard of dol- 
lars and cents. 

The impetus given to the school-work of the whole Synod by 
the good results of this exhibit is worth far more than the cost of 
producing it. Not only the schools represented at the Fair derive 
the advantages of the exhibit, but also the schools which sent no 
work —and there are many of them—will participate in the bene- 
fits. Long before the exhibit was housed at the Fair prophecy was 
made that it would prove valueless, and that it might prove detri- 
mental to the interests of the parochial schools. 

Patrons of our schools who formerly were somewhat reluctant 
to express views upon their excellence may now point with pride 
at what has been accomplished. Those who decried our schools, 
often unreasonably enough, may now be referred to the exhibit at 
St. Louis, and if they are honest they can make no invidious com- 
parisons. We now know our strength, and the knowledge will be- 
get self-confidence. 

We also know that although considerable time is devoted dur- 
ing the day to our religious instruction and to the study of Ger- 
man, and although the best part of the day is given over to our 
most important branch, yet we are able to compete with the public 
schools, and our children receive an entirely adequate education in 
the common school branches. 

There always will be persons who cannot see the good, because 
they will not, and for such persons even the work submitted by our 
schools at the Fair will not be sufficient. Everyone, however, who 
is interested in our welfare has now a weapon placed into his hands 
with which he may defend any unjust attack upon our schools. 
And though he may not succeed in convincing an opponent of the 
correctness of his assertions, he must, nevertheless, make an im- 
pression by his stout defense. 

The exhibit at the Fair has demonstrated to friend and foe 
alike that our Lutheran schools are not makeshifts in which reli- 
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gion and religion only is taught, but full-fledged schools, taught 
by competent teachers and obtaining satisfactory results. But no 
one is so blind as he who will not see. 

Our teachers who have been instrumental in preparing the ex- 
hibit will continue in their work with an ardor which will be all the 
more stimulated when they learn the result of their efforts. They 
will feel that their efforts are crowned with success, and those who 
are timid in their defense of our schools, and those who are almost 
too modest in their estimation of what results have been obtained, 
will learn to appreciate the good qualities of their instruction in the 
secular branches. 

The good coming from the exhibit will redound to all, and 
even though not a single person can say that he has received any 
direct advantage, pecuniary or otherwise, from it, he must acknowl- 
edge that it will exert a silent but powerful influence for a long time 
to come upon all who have seen it, who have heard about it, and 
who have read concerning it. 

God bless our parochial schools! May they increase and pros- 
per, and may they exert their good influence upon all who come in 
contact with them, who are taught in them, and who support and 
defend them! AB. H. MILER. 


Das Lejen auf der UWnter|tufe der Clementarjdule. 


E38 wird von Friedrich dem Grofen erzahlt, dak ihm einft eine Petition 
tiberreicht wurde mit dem Wunjde, fie augenbliclid gelejen werden 
modte. Da er gerade von der Jagd heimgefommen war, waren fetne Augen 
Durd) Die Sonne oder durch irgend eine andere Urfade geblendet, fo dak e3 
ihm wurde, das Sehriftitiid gu lefen. Sein Sefretir war abwefend, 
daber rief er aus dem Vorzimmer einen Pagen herbei, der ihm die Petition 
vorlejen follte. Der Page war gwar der Sohn eines Cdelmannes, aber 
dennocd) ein fchlechter Lefer. War e3 nun fein Beftreben, fic) feiner Wuf- 
gabe fo jdnell als moglich gu entledigen oder Konig feine Fertiqkeit im 
Sehnelllejfen gu zeigen, furg, der Konig fonnte weder Sinn nod Verftand 
aus dem Vorgelefenen befommen. Voll Ungeduld rief er: ,,Halt, das 
fcheint ja der Katalog eines Wuftionators yu fein, {cide mir deinen Rame- 
raden dort!“ Dem aweiten Pagen erging e3 nicht viel befjer. Gr fiel in den 
entgegengefebten Febler feines Vorgangers. Cr raufperte fich wiederholt, 
die Silben jo unnatiirlic) in die Lange und las mit einem fo widerliden 
Pathos, dak der Konig den felbftgefalligen Burfden zum Zimmer hinaus- 
jagte und befabl, ihm das Madden zu fenden, weldjes er im Garten am 
Springbrunnen figen jah. C8 war Crneftine, die Todhter eines im fonig- 
lichen Garten angeftellten Urbeiters. Sie hatte, trokdem thre Cltern arm 
waren, eine gute Erziehung genofjen. Naddem fie das Sdriftftiid etwas 
iiberblict und ihre Befangenbeit iiberwunden hatte, las fie die Peti- 
tion einer armen Witwe, deren eingiger Sohn gum Heeresdienft gezogen war, 
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mit einer fo reinen und genauen AUrtifulation, mit fo viel Anmut und Ge- 
fiihl und mit fo herzgewinnendem Ton, dah dem Konig die Tranen in die 
Augen traten, und er Crneftine zur Uberbringerin einer Freudenbot{daft an 
die Witwe madte. 

Wodurd hat denn die Gartnerstodter einen folden Erfolg mit ihrem 
Lefen ergielt, dak das Herz des Konigs ergriffen wurde, und er der Witwe 
Den gum Heeresdtenft beftimmten Sohn wieder freiqab? Doc) nur dadurdh, 
dag jie ein volles Verftandnis von dem Jnhalt des Gelefenen hatte. Sie hatte 
Die Fabhigkeit, den Bau der Sage volljtandig yu iiberbliden, das Minder- 
widhtige von Dem Widhtigen zu unterfdetden und fo ihre biegjame und melo- 
Stimme dem Gelefenen anzupafjen. Dabei hat fie beim Lefen die 
Gedanfen und Bewegungen des Herzens der Mutter empfunden, die der 
Stiige ihres WAlters beraubt werden follte. Die Angft und Sorge des Mutter- 
hergzen8 wurden, wabrend fie las, thre Gorge und Befiimmernts. Und 
alles, was fie jo empfand, legte fie in ihren BVortrag hinein, ohne Uber- 
treibung, denn fie blieb wahr in ihrem Yefen, fie vertrat gleichjam ihre 
eigene Sade. 

Das foeben Gefagte muf fic) aber bei einem jeden guten Lefer finden. 
Er muh den Stoff verjtehen und beherrjden. Cr muh empfanalic fein fiir 
die verfdiedenen Darftellungen, die an das Gemiit und Gefiihl appellieren. 
Er muf durch die Art und Weije feines Lefens in dem Zubhsrer die Empfin- 
Dungen erregen, Die Der Schreiber felbjt beim Niederfchreiben gehabt hat. Sit 
der Gegenjtand 3. B. humoriftifder Art, jo erfordert er natiirlicd) einen gang 
andern Vortrag, als wenn er tragifdh, ein das Gemiit ergreifender ijt. Und 
wiederum erhetfdt ein erhabener Gegenftand eine von den genannten ver- 
fchiedene Behandlung. Das find mit furzen Worten die Anforderungen, die 
man an ein Sdinlefen maden mug. WAllerdings wird man aud) bei guten 
Lefern einen nidjt geringen Unterjdhied finden, Ton und Stimme jpielen 
hierbei eine bedeutende Rolle. WAber etwas davon mus man dod) bet jedem 
guten Lefer finden, wenn der Zubdrer nicht falt und gleichgiiltiq bleiben joll. 
Schonlejen ijt eben eine Kunft, in welder es, wie bet andern Kiinjten aud, 
nidt alle gleid) weit bringen. Das Beftreben eines Lehrers follte es aber 
fein, e3 in Ddiejer Kunft recht weit gu bringen; denn obne fie fann er in 
einem Hauptzweig feines Unterrichts, im Lefeunterridt, nicht erfolgreich fein. 
Gs febhlt ibm dann ein wefentlides Stiic feiner Bildung, wenn er in diejem 
Stic ein Stiimper ift und bleibt. Um gute Lefer in der Schule au erziehen, 
Der Lehrer felbjt ein quter Lefer fein. Denn ausdrudsvolles Yefen wird 
den RKindern nicht Regeln beigebradht, fondern nur durd) mufterhaftes 
Vorlefen von feiten des Lehrers. Dit der Lehrer, jagt Kellner, ein fdledter 
Kalligraph, fo fann er fid) beim Schreibunterridt nod) einigermafen durd 

ute Borfehriften in Verbindung mit einer guten Methode helfen; aber ein 

ehrer, der felber liejt, fann im Lefeunterridht feine quten Rejultate 
ergtelen. 

Nun fragt hier vielleiht mander: Soll denn das die Aufgabe der 
Volfsidule fein, joldhe Lefer herangubilden, wie du fie oben befdrieben haft? 
Joh antworte: Nein, das ginge iiber die AWufgabe der Clementarjdule hinaus. 
Aber der Grund dazu foll allerdings in der Schule gelegt werden. Und 
wenn fie e3 dabhin bringt, ein Rind ein Lefeftiid, defjen Ynbhalt nidt 
iiber fein Begriffavermogen hinausgeht, mit qutem WAusdrud lteft, jo hat fie 
ihre Pflicht erfiillt. Wie ijt das gu erreichen? Der Grund dazu mus jdon 
auf der Unterftufe geleqt werden, und Darum wollen wir und heute darauf 
befdjrainfen, furz 3u zeigen, was etwa im erften und awetten Schuljahr ge- 
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fchehen follte, um gute Lefer herangubilden. — Cine Lefeftunde — und dad 
modte id) befonders jungen Lehrern gern fagen, die alten wiffen e3 fdon 
— ift feine Unterridjtsftunde, Da man fic)’3 einmal bequem maden fann, 
weil man da dod eigentlid) nichts weiter zu tun hat, als gelegentlic) einmal 
u rufen: , oder: ,Der Nadfte!“ Nein, der Leleunterridt er- 
die ganze WAufmerffamfeit eines Lehrers, foll er anders nidt drei- 
viertel nuglos verlaufen. Und bleibt fic) fo ziemlich gleich, ob der 
Lehrer eine Unter- oder eine Oberflaffe vor fic) hat, feine ganze AXufmertjam- 
feit wird in beiden gefordert, obfchon diefelbe auf den verfdiedenen Stufen 
des Lefeunterrichts fid) nad) verfdhiedenen Ridtungen lenfen wird. Nur bei 
oberflaclicber Betradhtung mag e8 fo fdeinen, als ob der Unterricht in 
der Unterflaffe nicht jo genau genommen gu werden braude, weil die Kinder 
nod fo jung und der Verftand nod) nidt fehr entwidelt fet. Yn Wirklicdfeit 
aber macht da8, was nach obiger Meinung den Unterricht leichter madjen foll, 
ihn jdhwer und miihjam. Wie fchwer ift es dod, fic) gu dem fleinen BVer- 
ftand berabgulafjen und fic) thm angubequemen. 

So hat denn auch der Lefeunterridt im erften Schuljahr feine grofen 
Schwierigfeiten. Wird er in rechter Weife ertetlt, fo wird dadurd 3u fpa- 
terem guten Lejen der Grund gelegt. Zum guten Lefen gehirt namlid gang 
bejonders eine flare und deutlidhe Wusjprache aller Laute oder Budjtaben, 
die zu einem Wort qehoren. Dazu follen die Kinder gleich im erften Jahr mit 
allem angehalten werden. Das fleine Volf nimmt namlich mit der 
Ausfprade der eingelnen Laute der Worter gar nicht fo genau. Das hat 
man dabeim, ebe fie zur Schule famen, aud nidt getan, ihnen wohl gar nod 
Verfehrtes eingepragt. Undeutliche Wusfprade der Laute mus aber aud) 
ein undeutlides Lejen zur Folge haben. Febler in der WAusfprade der 
Laute, Die der Lehrer beim Hanschen iiberfieht, jdleppt vielleidht der alte 
Hans mit fic) herum bis an jein Ende. Als vor etwa dreipig Jahren die 
neue Drthographie auffam und die , AWhendfdjule” fie bereits eingefiihrt hatte, 
fam diefes widtige Thema auch in einem Landftddtden in einer Gejelljdhaft 
Sprace. Nadhdem das Fiir und Wider des langeren verhandelt worden 
war, lief fic) ein alter Herr folgendermafen dariiber aus: bin frob, 
dap e8 nun endlich jo weit ijt, fie follen man tiichtig aufraumen ; boffentlic 
fommt nun endlic) auch dad YB vor Ferd (Pferd) weg, dariiber habe ic) mich 
all mein Lebtage gedrgert.” Der alte Herr lad ziemlich flieBend. Wber 
ich dDachte bet mir: hat er das ,, Ferd” wohl aus der Schule mit ins fpatere 
Leben hiniibergenommen ? 

Der Lehrer alfo fdarfe Obren mit in den erften Lefeunterridt 
bringen, Denn er fann bier allerlet 3u horen befommen. Da wird 4. B. 
Seger ftatt Sager, Ber ftatt Bar, Gebher ftatt Gehar gelefen, und ferner: 
Die Beime (Baume) find hod; die Heifer (Haufer) find fdjen (fchon); die 
Rub hat Herner (Harner) 2c. Die Konfonanten b und p, d und t, fF und g 
werden nicht recht voneinander unterfdieden. Yn dem Beftreben, die reine 
Ausfpradce der Votale und Konfonanten 3u erzielen, der Lehrer viel 
Geduld mit den Kleinen iiben und ftets freundlich bleiben. Macht er durd) 
unfreundlide Behandlung die Kinder erft furdtjam und fdeu, fo werden fie 
nur langjame Fortfdhritte maden. 

So wiinjdhenswert e3 nun aud ift, die Sdhiiler fdnell zum Vejen zu 
bringen, fo ijt Doc) vor einem gu rafden Vorangehen gerade in der Grundtlahe 
ernftlid) 3u warnen. Cin gu rafdhes Fortidreiten fordert die Lefefertigtert 
nicht, tft vielmehr Gefabr vorhanden, dab hin und wieder Lien entfteben, 
die {pater ein Hemmfduh werden. jedem neuen Laut, der gu den bereits 
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eingeiibten hingufommt, mebrt fid) die Schwierigheit fiir den fleinen Schiller. 
Darum geht man am fiderften und fommt aud am f{dnellften voran, wenn 
man bei einem Laut jo lange verweilt, bis man iiberzeugt ijt, die Kinder 
haben ihn in feinen Verbindungen mit andern Lauten gefapt. Werden fiir 
die erften Lefeiibungen Lefetafeln gebraucht, fo ift es ratjam, die Worte nidt 
immer in Der Reihenfolge der Lejetafel lefen lafjen, weil durch die sftere 
Wiederholung in der Reihenfolge der Tafel viele Kinder dann die Leftion 
auswendig lernen. Solange die Lefeiibungen aus eingelnen Worten ohne 
Zujammenhang beftehen, werden die Kinder beim Lejen nur einen Ton ge- 
braudjen, fie lejen monoton, und e8 liegt aud) feine Veranlafjung zum Ton- 
wedfel vor. Sobald aber auf den Lefetafeln.oder in der Fibel fleine Sage 
auftreten, follten die Kinder angehalten werden, Ddiefen einformigen Ton 
abzulegen. miifjen lernen, gwifden furzen und langen Silben 3u unter: 
fcheiden, und dab e3 in Sagen Worter gibt, die Durd einen ftarferen Ton 
hervorgehoben werden miifjen. Kurz, fie follen bier fdon lernen, dak beim 
Lefen ein beftandiger Tonwedfel der Stimme notwendig ijt. ift verfehrt, 
wenn man meint, died fiir eine fpatere Stufe vorbehalten yu miifjen. Cin 
ewifjer Uusdrud beim Lejen lapt fid) auch auf diefer Stufe erreiden. 
an leite nur die Kinder in rechter Weife an, fo fann der leidige Schulton, 
Der in manden Schulen bid in die oberfte Whteilung hineinreidt, gar nidt 
auffommen. Auch die Fibelflajje fann und mug aljo fdhon mit natiirlider 
Betonung lejen lernen. Und fie tut e8 fo gerne, wenn thr nur gezeigt wird, 
wie gemacht wird. Solde Sabden der Lefetafeln oder der Fibel wie: 
wo war e3? war e3 rot? er hat etwas, jeder merfe auf, jage ja oder 
nein, e3 war yu teuer rc. bieten Gelegenheit, einen freien, natiirlicen, 
ungezmungenen Lefeton einguiiben. Das find dann die Anfange zu einem 
fpateren guten und verftindigen Lejen, wird hier dazu Der Grund gelegt. 
Aber nur dann ift der Lehrer des Crfolges ficher, wenn er nun aud in allen 
nadfolgenden Lefeftunden fonfequent darauf halt, dab ftets mit natiirlicer 
Betonung gelefen werde. Er lafje fich’s aud) nicht verdriefen, es den Kin- 
Dern immer wieder vorzumaden. ein Sdhiiler jdhon fehr jdwad 
begabt fein oder mangelhafte Spracjorgane haben, wenn er nidt imftande 
ware, e3 Dem Lehrer nachzumaden. 

Ym gweiten Schuljahr, wo nun die Kinder bereits im erjften Lejebud 
find, bleiben diefjelben Wnforderungen beftehen, die oben geftellt find, nur 
werden fie erweitert. Nie vergefje der Lehrez, fo oft ein neues Lefeftiid in 
Angriff genommen wird, dasjelbe muftergiiltiq vorzulejfen. Auch fehe er 
Darauf und iiberzeuge fid, dak alle Schiller mitlefen. Bom Mitlejen mug 
der Schiiler das medhanijde Lefen lernen, die Drei oder vier Reihen, die er 
laut lieft, tun e3 nicht allein. Er muh auch bier beftindig feine Wufmerffam- 
feit auf das lautridtige und langjfame Lefen lenfen. Yn diefem wer- 
den wohl noc die meiften Verjtope im medanifden Lefen gemadt. Da 
werden Laute verjest, Silben verjdhludt und allerlei Anderungen im Tert 
vorgenommen. Wollen die Worte nicht fo fdnell von den Lippen, wie der 
fleine Lefer das wiinfdt, fo ftellt fid) Das unangenehme Stoden und 
Stottern ein. Mande Worter und aud) Sagteile werden wiederholt, denn 
aufhoren mag der fleine Refrut nidt. Cr vielleidht aus Crfahrung, 
dak, fobald der Lehrer jeine Stimme nicht mehr hort, er dod) nur mit einem 
weiter, weiter, vorwarts” zu groferer Cile angetrieben wird. C8 ware ge- 
wif befjer, wenn der Lehrer der Haft des fleinen Stolperers mit ,,langfam, 
langfam, vorfidtig” Cinhalt gebieten wiirde, ftatt diefelbe nocd gu vermehren. 
€3 muf bier alfo immer nod langjam, aber ohne Stoden gelejen werden. 
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Man bedenke, dak der Lefeftoff, und wenn er nod fo genau diefer Stufe an- 
gepaft ift, Dod) eine Menge Wusdriide enthalt, die bem Kinde nod) gang 
fremd find. Gerade dieje unbefannten Wusdriice verurfadjen ihm beim Lefen 
die Schwierigkeit. Cs ijt daber von groper Widhtigkeit, dak die nicht ver- 
ftangenen WAusdriide dem Kinde erflart werden. Dieje neben dem Lefen her- 
gehenden Erflarungen find eine abfolute Notwendigfeit, wenn man ein ver- 
ftandiges Lefen erreichen will. Denn ein Kind — und beim Erwadfenen ift 
e8 ebenjo — fann nur das gut lefen, was es veriteht, was fein geiftiges 
Gigentum geworden ijt. Cs find aber nod andere Vorteile mit diefen Er- 
flarungen verbunden. Der Lehrer bereidert namlid) dadurd) den Sprad)- 
feiner Schiller. Cin Wort, deffen Bedeutung das Kind gefaft hat, 
wird e3 aud) brauden lernen, um feine eigenen Gedanfen ausgudriiden, und 
e3 wird mehr und mehr dabin fommen, dap es den Lehrer, wenn er mit ihm 
redet, aud) verfteht. Der Lehrer glaube ferner nicht, dak er mit dem ein: 
maligen Vorlejen zu Anfang der Lefeftunde der Sache Geniige getan hat. 
wird vielmehr notwendig fein, er immer und immer den Kindern 
wieder Zeige, wo fie es tm Ausdrud verfehen haben, wie diefer oder jener 
Sabteil oder aud) ein eingelnes Wort hatte beffer betont und hervorgehoben 
werden follen. Nur da8 muftergiiltigqe Vorlefen des Lehrers fann hier helfen. 
Endlich, wenn ein Lefeftiic qut gelefen wird, follte der Lehrer fich iiberzeu- 
gen, ob der Snbhalt des Lefeftoffes auch verftanden ijt. Das gefdieht durch 
UAbfragen. Der Schiiler foll nun in zujfammenhangender Rede iiber das Ge- 
lejene etwas fagen lernen. Hat er den Ynbalt in fic) aufgenommen, fo fann 
er auch etwas Davon mittetlen. Und wenn das anfangs aud etwas fiimmer- 
lid) geht, fo wird die taglide Ubung hierin ihn von Wode 3u Wore ge- 
fcicter maden. So wird alfo der Schiller in der Lefeftunde, auperdem, 
er im Lefen gefordert wird, aud zum Nadjdenfen und Spredhen angeleitet. 
Das wire, der Hauptiache nach, was auf diefer Stufe zu beadten ware, wenn 
man gute Lefer heranbilden will. 

Vielleiht jagt aber jemand: Wie foll id) das alles fertighringen in der 
fiir Den Lefeunterridt fo zugemefjenen Zeit? antworte: Fiir den 
Lejeunterridht man die Zeit nidt fnapp zumeffen, fondern fo viel an- 
fesen, alg man fiir feine Rlafje braudt. Unter normalen Verhaltniffen, und 
wenn die Zeit gut eingeteilt wird, find die oben geftellten Anforderungen 
zu erretden, werden aud) erretcht. Freilic) wird der Lehrer genau 
wiffen miiffen, wie er das Lefeftiid behandeln will, weldje Worte er erflaren 
will 2c., Damit feine Zeit unndtig verloren geht. Ctwas andered ift e3, 
wenn die Verhaltnifje nidt normal find, wenn eine Klajje 80 bis 100 
Rinder und nocd) mehr hat, wie das in Klafjenfchulen bei uns immer nod 
vorfommt. Da darf der Lehrer nicht vergefjen, dak Stunde eine Leje- 
ftunde ift. Die Kinder follten gunddhft alle lefen, auch zum Lefen mit Wus- 
angehalten werden. Und wenn er e8 fic) dann gur Regel madt, wenn 
aud nur auf ein paar Minuten, die Wufmerfjaméeit der Kinder auf den Lefe- 
ftoff au lenfen und bin und wieder ein Wort gu erflaren, fo wiirde id fagen: 
ein folder Lehrer hat das Rechte getan; er hat das Widtigite nidt ver- 
faumt und im iibrigen getan, was er fonnte. 

Und wenn du, lieber Rollege, nun fagft, dab ic) dir mit obigen Wus- 
fiibrungen nichts Neues gefagt habe, jo id dem beiftimmen. Aber e3 
ift Doc) gut, wenn man fic) befannte Wahrheiten gelegentlic) wieder einmal 
in Grinnerung ruft. €8 wird nod nidt in allen unjern Sculen mit Wus- 
drud und gutem Verftindnis gelejen; e8 ift noch Raum aur Vefjerung da. 

Bs. 


| 
| 
| 
| 
4 
i 
i 
i 
| 
& 
| 
| 
; 


| 
lead 
i 
j 
i 
| 
| 


Seilltiche Lieder fiir 


> 


Heft 9. Lieder gemifdjten Ynhalts. 


So lang ich leb, will ich dir fingen. 
Cobfingt dem HErrn ein neues Lied. 

Die ganze Welt ijt voll des HErren Macht. 
HErr, leite meine Schritte. 

Uuf dich, o HErr, vertrauet meine Seele. 


did) nicht. 


Dies ift eine neue Sammlung von ausgewahlten geiftliden Chor- 
fiir Mannerdhire. Wir maden befonders darauf aufmerffam, dah die 
Gefiinge in diejer Sammlung nicht unveife neue Kompofitionen, fondern bewahrte 
Erjeugnifje tiichtiger Mufifer find, von einem befannten, guverlaffigen Mujiflehrer 
und Chordivigenten ausgewahlt. Wir diejem Seitenftiid yu den befannten 
fiir Mannerddre” die verdiente weite Verbreitung. 


Die bisherigen ,,Gefange fiir Mannerdhire”, weldhe in Zufunft nur 
weltlide Lieder enthalten follen, werden mit der Zeit nach wie vor weiter- 
qefithrt. 
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